Pupil premium strategy statement, including Covid-19

Catch-up Funding

This statement details our school’s use of pupil premium (and recovery premium for the
2022 to 2023 academic year) funding to help improve the attainment of our

disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our

school.

School overview

Detalil

Data

School name

Ellingham C of E Primary

Number of pupils in school

40

Proportion (%) of pupil premium eligible pupils 0.5%
Academic year that our current pupil premium strategy 2022/23

plan covers

Date this statement was published October 2022
Date on which it will be reviewed July 2023

Statement authorised by

Diane Lakey, Headteacher

Pupil premium lead

Diane Lakey, Headteacher

Lead Governor

Andrea Thomas

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £2,770
Recovery premium funding allocation this academic year £2,000
Pupil premium funding carried forward from previous £0
years (enter £0 if not applicable)

Total budget for this academic year £4,770




Part A: Pupil premium strategy plan

Statement of intent

In line with our mission statement, ‘we endeavour to develop the potential of each and
every child to achieve life in all its fullness.” Our intention is that all pupils, irrespective
of their background or the challenges they face, make good progress and achieve high
attainment across all subject areas. The focus of our pupil premium strategy is to
support disadvantaged pupils to achieve that goal, including progress for those who
are already high attaining.

We will consider the challenges faced by vulnerable pupils, such as those who have a
social worker and young carers. The activity we have outlined in this statement is also
intended to support their needs, regardless of whether they are disadvantaged or not.

High-quality teaching is at the heart of our approach, with a focus on areas in which
disadvantaged pupils require the most support. This is proven to have the greatest
impact on closing the disadvantage attainment gap and at the same time will benefit
the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed
below, is the intention that non-disadvantaged pupils’ attainment will be sustained and
improved alongside progress for their disadvantaged peers.

Our strategy is also integral to wider school plans for education recovery, notably in its
targeted support through the National Tutoring Programme for pupils whose education
has been worst affected, including non-disadvantaged pupils.

Our approach will be responsive to common challenges and individual needs, rooted in
robust diagnostic assessment, not assumptions about the impact of disadvantage. The
approaches we have adopted complement each other to help pupils excel. To ensure
they are effective we will:

e ensure disadvantaged pupils are challenged in the work that they’re set

e act early to intervene at the point need is identified

e adopt a whole school approach in which all staff take responsibility for disadvan-
taged pupils’ outcomes and raise expectations of what they can achieve

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.



Challenge
number

Detail of challenge

1

Our assessments and observations indicate that the education and well-
being of some of our disadvantaged pupils have been impacted by par-
tial school closures to a greater extent than for other pupils. These find-
ings are supported by national studies.

This has resulted in significant knowledge gaps leading to pupils falling
further behind age-related expectations, especially in phonics, writing
and maths.

Pupils’ writing skills and stamina have been impacted by partial school
closures, to a greater extent than for other pupils. These findings are
supported by national studies.

Our assessments, observations and discussions with pupils and families
have identified social and emotional issues for many pupils, notably due
to isolation, and a lack of enrichment opportunities during school clo-
sure. These challenges particularly affect disadvantaged pupils, includ-
ing their attainment.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Impact

Identify and close the
gaps, including those
caused by Covid-19,
so all pupils make
progress from their
starting points in
writing.

Assessments and observa-
tions indicate significantly
improved phonics skills and
writing among disadvan-
taged pupils. This is evident
when triangulated with
other sources of evidence,
including engagement in
lessons, book scrutiny and
ongoing formative assess-
ment.

Gaps in attainment are closing.
EYFS-GLD: 100%
Y1 Phonics: 89%

KS1: 100% of pupils at expected stand-
ard for reading and writing.

KS2: 78% of pupils at

expected standard for reading and writ-
ing.

100% of disadvantaged pupils met
standard for writing.

Improved reading
attainment among

disadvantaged pupils.

End of KS1 and KS2
reading outcomes show
that 100% of disadvantaged
pupils met the expected
standard.

Reading attainment improved from
post-Covid levels.

100% of KS1 pupils met the expected
standard.




Improved maths
attainment for
disadvantaged pupils at
the end of KS1/KS2

Maths outcomes show that
disadvantaged pupils have
made at least nationally
expected progress from
their starting points.

Improved maths outcomes.

100% of KS1 pupils met the expected
standard.

Facilitate staff access
to quality, curriculum
CPD, so subject
leaders increase
confidence and
expertise in delivering
our updated curriculum.
Ensure curriculum
provision includes pupil
choice and aspects of
continuous provision,
so character
development, resilience
and pupil stamina are
developed further.

Our engaging, enquiry
curriculum motivates pupils
to know and remember
more, preparing them well
for their next learning
phase.

Subject leaders act as
expert colleagues to mentor
staff across school. They
identify the essential
concepts, knowledge, skills
and principles within their
subjects, and can share
their rationale for curriculum
choices.

Subject leaders model how
to use retrieval and spaced
practice to build automatic
recall of key knowledge.

Pupils are engaged, and
their wellbeing supported,
through the provision of
‘challenge’ curriculum
choices and character
education learning
opportunities.

Curriculum leaders are confident and
expert in delivering their subject areas.

Personal development is mapped
across the curriculum and pupils have
input into aspects of their learning.

Pupils are well-motivated,

Evidenced by Ofsted inspection result
June 2023:

‘Leaders have constructed a very
ambitious curriculum for all pupils,
starting from early years.’

‘They (pupils) have an excellent
understanding of what they are learning
and why they are learning it. Teachers
help pupils make connections between
new and prior learning. This helps them
to remember even more.’

To achieve and sustain
improved wellbeing for
all pupils in our school,
particularly our
disadvantaged pupils.

Sustained high levels of
wellbeing demonstrated by:

e (ualitative data from stu-
dent voice, student and
parent surveys and
teacher observations

e Above average attend-
ance

Achieved: evidenced by

Ofsted inspection, pupil and parent
guestionnaires and teacher and SIP ob-
servations.

‘There is an impressive personal devel-
opment programme. Pupils have an ex-
cellent understanding of protected char-
acteristics and fundamental British val-
ues. Pupils learn about the major world
religions. School trips and visitors to
school make the curriculum more mem-
orable.” Ofsted Report 2023

Attendance was above
average across the year.

Activity in this academic year




This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching

Budgeted cost: £900

curriculum, with
support from our local
English Hub, so
identified gaps are
narrowed and pupils
take pride in their

EEF: ‘Improving Literacy
in KS1/KS2" guidance,
emphasises: ‘Fluent
writing supports compo-
sition because pupils’
cognitive resources are
freed from focusing on

KS1: 100% of pupils at ex-
pected standard for writ-
ing.

KS2: 78% of pupils at ex-
pected standard for writ-
ing. 100% of disadvan-
taged pupils met standard.

Activity Evidence that Impact to Date Challenge
supports this number(s)
approach addressed

Access CPD for staff Phonics | Toolkit Strand | EYFS GLD: 100% 1,2

who are new to the | Education Endowment | Phonics check: 89%

Read_, Write Inc. Foundation | EEF KS1 Reading and Writing:

phonics programme 100%

used in school. Ofsted 2023 Staff are

well trained in teaching
phonics. They are
confident in delivery and
there is consistent phonics
practice throughout
school. Volunteers who
are experienced in the
teaching of reading enrich
the reading provision. One
ensures that the library is
well stocked with high-
quality books.’

Facilitate staff access | High quality teaching im- | Ofsted Report June 20237 | §

to quality, curriculum roves pupil outcomes, | 1eachers regularly check

q Y, . p P p ! what the pupils know. This
CPD, so subject and effective profes- includes recapping on
leaders increase sional development of- tS)ubject_ knO\;vlledge at tge
- H _ eginning or lessons. Fu-
confld(_—:'ncg and_ . fers a cruma_ll tool to_de pils quickly recall their
expertise in delivering | velop teaching quality learning using subjects

our updated and enhance children’s Eecific vocablﬁlar¥- Tgey

- . ave an excellent unaer-
curr!culum. Ens_ure outcomes in the class- standing of what they are
curriculum provision room. learning and why they are
includes pupil choice EEF: Characteristics of Ef- 'eaf,fl‘ing itl-(TeacherSt_he'P

. _ puplis make connectons

and _aSpeCtS of o fgctlvle[')l'eaclher Pro;‘es between new and prior

continuous provision, sional bevelopmen learning. This helps them

so character Published 6 October, 2021 to remember even more.’

development,

resilience and pupil

stamina are

developed further.

Enhance the writing Research, such as the EYFS-GLD: 100% 4
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https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/teacher-professional-development-characteristics
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/teacher-professional-development-characteristics
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/teacher-professional-development-characteristics

written work, in school
and remotely.

handwriting, spelling,
and sentence construc-
tion and can be redi-
rected towards writing
composition. Extensive
practice, supported by
effective feedback, is re-
quired to develop fluent
transcription skills.’

EEF-Feedback: There is
evidence to suggest that
feedback involving met-
acognitive and self-regu-
latory approaches may
have a greater impact
on disadvantaged pupils
and lower prior attainers
than other pupils.

Improve the quality of
social and emotional
learning, embedding
them into routine edu-
cational practices and
supported by profes-
sional development
and training for staff.
Maintain ‘Thrive Ap-
proach’ accreditation
(incl. online portal ac-
cess, CPD and ses-
sion resources for use
with pupils).

Headteacher to com-
plete ‘Senior Mental
Health Lead’ training.

EEF Social and Emoti
onal Learning.pdf(educ
ationendowmentfoundati

on.org.uk)

Behaviour judgment
Ofsted 2023: ‘Pupils’
behaviour is exemplary.
From the early years,
pupils learn a strong moral
code and take
responsibility for their
actions. Pupils are polite
and considerate of one
another. Those spoken to
feel safe and happy in
school. Pupils understand
what bullying is and say it
does not happen. Pupils
know that adults listen to
their concerns and will
help them.’

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £1,470

Accelerated Reader
within KS2, with at least

study reported:
‘pupils who were

that pupils enjoy using AR.
Disadvantaged pupils made
better than expected

Activity Evidence that Impact to Date Challenge
supports this number(s)
approach addressed

Maintain the use of An EEF evaluation | Pupil voice demonstrates 1

6



https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf

3 weekly pupil sessions,
termly Star Reader tests
and CPD for staff.

offered Accelerated
Reader made

3 months’ additional
progress in reading
compared to other
similar pupils. For
pupils eligible for
free school meals
the figure was

5 months’ additional
progress.’

progress against their
starting points. 50% of target
pupils at ARE.

Engaging with the
National Tutoring
Programme, to provide
school-led tutoring for
pupils whose education
has been most impacted
by the pandemic. All
disadvanted pupils will
receive tutoring,
including those who are
high-attainers.

Tuition targeted at
specific needs and
knowledge gaps
can be an effective
method to support
low attaining pupils
or those falling be-
hind, both one-to-
one:

One to one tuition |
EEF (educationen-
dowmentfounda-

tion.org.uk) And in

small groups:

Small group tuition |
Toolkit Strand | Ed-
ucation Endowment
Foundation | EEF

100% of target pupils had
school-led tutoring.

100% at expected standard
for writing; 50% for maths
and reading.

1,24

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £400

order to fund access to
after-school clubs,
clothing and equipment,
SATSs revision guides
and booster classes,
Year 6 residential visit to
Robinwood.

disadvantaged
backgrounds may have
reduced opportunities.
Covid-19 has increased
pressures on family
resources and negatively
impacted wellbeing.
There is extensive
evidence associating
childhood social and

appropriate inclusion
funding, including
after-school clubs,
residential visit,
swimming, uniform
and booster classes.

Activity Evidence that supports |Impact to Date | Challenge
this approach number(s)
addressed

Inclusion Support: in Pupils from 100% accessed all | 1,2,3

7



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/

emotional wellbeing and
skills with improved
outcomes at school and in
later life (e.g., improved
academic performance,
attitudes, behaviour and
relationships with peers):
EEF _Social and Emotio
nal Learning.pdf(educatio
nendowmentfoundation.or

9.uk)

Total Allocation to Date: £4,770
Contingency: £0

Total budget: £4,770


https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf

Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022
academic year.

Our internal assessments during 2021/22 suggested that the performance of disadvan-
taged pupils was lower than in the previous 2 years in key areas of the curriculum. De-
spite being on track during the first year (2018/19), the outcomes we aimed to achieve

in our previous strategy by the end of 2020/21 were, therefore, not fully realised, partic-
ularly in writing.

Our assessment of the reasons for these outcomes points primarily to Covid-19 impact,
which disrupted all our subject areas to varying degrees. As evidenced in schools
across the country, school closure was most detrimental to our disadvantaged pupils,
and they were not able to benefit from our pupil premium funded improvements to
teaching and targeted interventions to the degree we had intended. The impact was
mitigated by our resolution to maintain a high quality curriculum, including during peri-
ods of partial closure, which was aided by use of online learning resources such using
Tapestry, Google Classroom and resources provided by Oak National Academy.

The attendance of disadvantaged pupils has risen over the last three years (2019-20
93.2%; 20-21 95.6%; 2021-22 ), despite partial closures, as PP pupils were targeted to
attend.

Our assessments and observations indicated that pupil wellbeing and mental health
were significantly impacted last year, primarily due to COVID-19-related issues. The
impact was particularly acute for disadvantaged pupils. We used pupil premium funding
to provide wellbeing support for all pupils, and targeted interventions where required,
such as the Thrive Approach. We are building on that approach with the activities de-
tailed in this plan, including facilitating Senior Mental Health Lead training.

Externally provided programmes

Programme Provider

NELI Nuffiled Early Language
Read, Write Inc. CPD Ruth Miskin Training
Senior Mental Health Lead (DfE Funded) The Root of It




Further information (optional)

Additional activity

Our pupil premium strategy will be supplemented by additional activity that is not being
funded by pupil premium or recovery premium. That will include:

e embedding more effective practice around feedback. EEF evidence demon-
strates this has significant benefits for pupils, particularly disadvantaged pupils.

e utilising a DfE grant to train a senior mental health lead. The training we have
selected will focus on the training needs identified through the online tool: to de-
velop our understanding of our pupils’ needs, give pupils a voice in how we ad-
dress wellbeing, and support more effective collaboration with parents.

o offering a wide range of high-quality extracurricular activities to boost wellbeing,
fitness and aspiration. Activities will focus on building life skills such as confi-
dence, resilience, and stamina. Disadvantaged pupils will be encouraged and
supported to participate in all offered activities.

Planning, implementation, and evaluation

In planning our new pupil premium strategy, we evaluated why activity undertaken in
previous years had not had the degree of impact that we had expected, such as
1stClass@Number.

We triangulated evidence from multiple sources of data including assessments, en-
gagement in book scrutiny, conversations with parents, students and teachers in order
to identify the challenges faced by disadvantaged pupils. We also used the EEF’s fami-
lies of schools’ database to view the performance of disadvantaged pupils in schools
similar to ours and contacted schools with high-performing disadvantaged pupils to
learn from their approach.

We looked at a number of reports, studies and research papers about effective use of
pupil premium, the impact of disadvantage on education outcomes and how to address
challenges to learning presented by socio-economic disadvantage. We also looked at
studies about the impact of the pandemic on disadvantaged pupils.

We used the EEF’s implementation guidance to help us develop our strategy,
particularly the ‘explore’ phase to help us diagnose specific pupil needs and work out
which activities and approaches are likely to work in our school. We will continue to use
it through the implementation of activities.

We have put a robust evaluation framework in place for the duration of our approach
and will adjust our plan over time to secure better outcomes for pupils.
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://www.gov.uk/guidance/senior-mental-health-lead-training
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation

